Text comprehension is understood as a social and cultural phenomenon in which it is possible to identify the developmental phases, that is ontogenesis, from the aspect of communicating entity. The age-receptive value, as well as the age-receptive variability of text, is reflected in the texts for children. Works of folk or authorial provenance anticipate the mental dispositions of a child subject. Developing the understanding by children is resulting from formal and content criteria. Understanding -like speech -grows. The supreme level of text comprehension is the improvisation of larger narrative formations: Compared with the primary contact with the text in the form of rhymes, the form is released and the epic breadth of expression increases. The child as authorial subject produces a text that is characterized by such variability of expression values which is contained in the child´s current mental model reached through conventions and receptive experience. The study will demonstrate the expressive value of text using examples of creative writing of children. Methodologically, it relies on the semantic communication model of text and the expressive value of text.
Introduction
The ability to write -to create a text is not innate. The ability to write cannot be interpreted without accepting reading skills that are ontologically earlier. The relationship of reading and writing is in analogy to the relationship of disposition to hear / to listen and the ability to speak / to talk. The word (to) "hear" contains the semantic core in the sensory-cognitive abilities to capture the sound stimulus spreading as a kind of waves transmitted by physical space. The word (to) "listen" contains an identifiable semantic value to remain in intentional actions based on the physiology of hearing.
The ability of humans, more precisely a child, to speak in the mother tongue is seen as natural. A prerequisite is that the child lives in an environment where it has the direct contact with live, that is, authentic language. Sound impulses are already perceived in the prenatal period. Probably a child gradually understands the first meanings of words and grammatical constructions due to speechsituational stereotypes. Speech is a tool of socialization of human beings.
The ability to read and write is a matter of culture as well as conventions and stereotypes that are established in the process of speech and text communication. Around the age of three years, such vocabulary is created that the child can communicate at: the pragmatic level -through a verbal expression it meets its needs (the child can express the need for food, thirst, desire to play, feeling tired); the level of interaction -the child answers simple questions when communicating with adults, it responds if the adults are talking about it; at the level of the initiator of verbal communication -it starts the interview itself, especially with peers (communication with other children on the playground, on a walk). The three areas of communication could be considered as elementary communication skills.
Understanding the text as cultural construct
In fact, the child perceives text formations which are not only communicative, or having only pragmatic aim, but are bearers of aesthetic information which, in order to be communicated from the aspect of the child, or more exactly perceived, must correspond to the child's mental maturity and must be pursued by adequate expressive means. For example, at the age of 3 -4 years it is imitativeness at the level of word -the so-called "para-words", dominant rhythm and rhyme, verse-syntactical parallelism, dialogisation, content aimed at a child´s receiver, or that which is subject to the child´s attention, usually from the aspect of the child´s cognition of the world as well as socialization. The examination of texts for children from the aspect of reception is actually uncovering the age-receptive dispositions of artistic text for the perception by a child. Text reception conditions are affected by individual or social income, by the reading as a process of exploring the world contained in literary texts in the individual consciousness of the child. One of the prerequisites for the reception of an artistic text is the degree of identification of the percipient with the author´s projections in the text. The prerequisites are as big and likely as is the rate of the author´s identification (Miko 57), or the author´s meeting the reader´s expectations at the level of generic and age stereotypes in the form of imitation, identification, and the extent of distance in the modelling of the artistic image of the world in the text.
On the other hand, the conditions of text perception are contained in the disposition of readers, which is called reading competence, or receptive competence, and, vice versa, the so called receptive obstacle (Kopál 15). The literary scholarship itself dealt with the issue of what to include into reading, or receptive competence. As Kopál (15) has pointed out, "the receptive competence is constituted of dispositional elements composing a set of qualities of the recipient for reading, reception, for the activities of acquiring the text, for searching the meaning and reception of art. These elements are of psychological, gnoseological, ontological, social, socio-cultural nature."
From the didactic point of view, it is necessary to deal with certain standard competences that are mentally conditioned, though one cannot deny the existence of individual exceptions. This mental conditionality is known as age appropriateness. Kopál (17) claims that:
In connection with adequacy, we will speak about the creation and reception of literary texts for children and youth in general. It is also because this term is most frequently used, since literary theory introduced the term age aspect to reflect the specificities of the creation and reception of children´s literature. It describes the age-receptive variability of the text -the fact that a literary work has certain requirements given by a set of information to be received by children, adolescents or adult recipients.
Developing an understanding among children results from formal and content criteria. The properties of communication, at the level of contacting, are hierarchical in nature, which means that we can objectively speak about different levels of the development of understanding by children, using the differentiation of Karandašev (55). The first -the basic -level, according to his interpretation, is the level of activeness -reactiveness and age specifics are called stages. The second level is conditionalitynon-conditionality and age specifics are called phases. The third level is determined by the subject orientation -object orientation with age specifics called periods. The fourth level of the hierarchy is situation -position, development sections are called epochs.
Psycholinguistic foundations of text comprehension
At a certain level of an individual´s mental maturity the text is a bearer of such qualities and an intermediary of such functions as the speech in early ontogeny. Based on this analogy, it is logical to identify further degrees of similarity between the language and information transmitted by the text, as well as its process of production and reception. In this context, we refer to the arguments of Nebeská (27) who claims that the production as well as the reception of speech should be treated as active mental process. Reception is not a passive acceptance of acoustic or optical signal. Speech quality is the process of retelling the contents of the story (in the case of narrative formations) depending on how the recipient is prepared to perceive a particular speech/text. An individual should be motivated for production as well as reception, therefore, he/she must feel an inner need to decode the incoming information. The recipient develops mental activity in order to understand the content and meaning of the enunciation. The reception itself may, in accordance with the communication strategy of the recipient, acquire superficial or selective character.
In case of the communication through text, Nebeská (27) adds the following to the recipient´s communicative activities: perception of the text, text comprehension, interpretation; which implies that the text reception should be understood as a complex process, whose "basis is the comparison of the perceived text with the content of the assumed structures of the recipient. Reception of written or spoken text causes the activation of specific contents. The recipient creates a mental image of an area of reality through a sub process. If this mental image, at least partially, coincides with the mental image of the producer, we can say that there is correspondence between the producer and the recipient".
Since at the beginning of the study we worked with the analogy between language and text, we will apply a certain degree of analogy to the question of understanding the speech and text. Text comprehension process is syntactic (Nebeská 28). The author further states that text comprehension occurs in cycles, i.e. understanding the text is cyclical in nature. Since we cannot exactly identify the boundaries of the relevant cycle, or determine the kinds of cycles necessary for understanding depending on the kind of text, the definite answer to the question of text understanding is also complicated, as is the complicated process of modelling the text understanding. Nebeská (28) also points to the assumption that even if the understanding is supported by sub-processes, they may not have all the same importance for the understanding of the text. She adds that mental image of an area of reality occurs in the mind of the recipient due to partial synthesis process.
It is possible to similarly understand the argument of Laird Johnson (1983) who speaks about processional essence of text comprehension. It lies in the continuous creation of mental models and their cooperation with each other is ensured by still ongoing recursive procedures. The mental model is not an end-product of understanding the text, but always a sort of transient. It maintains an adequate level of uncertainty, the mental model is always incomplete, it always can be replaced by a modified or totally different model.
If at the beginning we discussed the motivation of the recipient in oral communication to decode the content sent by the producer, we should analogically think of the motivation of the text addressee, which is projected into expectations associated with some degree of predicting the content of the text. Nebeská (28) introduces the concept of expectation, which is considered to be a sort of filter of perception of the communication event and which implicitly includes the standards that are applied in a given community and which are assumed to be respected by the producer. Creating expectation is, therefore, considered as a mental process. These expectations are similar to frameworks, schemes, scripts.
In fact, previous experience and knowledge help us with lexical processing, as well as with understanding the text itself. Linguists and psychologists are seeking the identification of the process of text understanding. The following components of text comprehension emerge: semantic coding, vocabulary development, creating mental models of the text, text comprehension based on context and perspective. Semantic encoding is a process where information obtained by sensory perception is converted into a meaningful representation of what we see, based on the understanding of the meaning of the words.
Each text represents an internally organised structure. 1 The text´s basic feature is its internal cohesion. Without it one cannot speak about iconicity which is most dominant and obvious in artistic texts, though imminently present to various extent in any other type of text as well. 2 In a continuous textone can clearly identify the means of internal cohesion. Textual syntax precisely specifies those devices that provide a text with links backwards -anaphoric devices of text fixation, as well as those that indicate what will follow in the text -cataphoric devices. The presence of anaphoric devices represents the theme development, i.e. deepening the image from several aspects, while the cataphoric devices are related to the text´s rheme, that is, to what is happening. The proportionality of both types of devices depends on the features and content of the communication. A necessary condition for understanding the text are the inference mechanisms, which also form a basis for the cohesion and coherence of the text.
The text itself does not provide any information; it is only an intermediary, a medium in which it is encoded. The text only allows the recipient to decode it and to create the idea by himself/herself. In this sense, the ability of reading with comprehension is the ability to create a series of ideas mediated by the text in the mind of the subject (student/child).
Ontology of the reception of cultural text by a child
A literal interpretation of rhyme has a character of declaration, which is due to the characteristics of the rhyme as a genre. The rhyme, especially the folk rhyme, is of an etymological nature, representing the first contact of the child with culture in the form of verbal art. This simple genre fulfils the function of utility along with the dominant aesthetic function. In rhyme, the child is the subject and object of speech at the same time. Repeating the rhyme means knowing, from the aspect of the child, its content and functionality, which makes up the receptionist sense of rhymes. With the child´s emerging mental dispositions, his/her disposal for narration evolves. The first receptive contacts with the narrative formations are represented by tales (stories) in verse form. In general, the actors are animals that act and perform like humans. With the addition of the image into these narrative formations there comes cognitive shift. The child is able to understand more extensive prosaic narrative formations. In a folk fairy-tale, the identification with the hero of the story deepens even more. Conceptually, the fairy tale represents an image of the journey, which is an archetypal pattern of living and constitutes values for the child as a human young. The ability to retell the fairy-tale in the form of improvisation is the culmination of the first phase of the ontology of a child´s perceptual dispositions.
The rhyme focuses on the question of who the subject of speech is (who speaks?) as well as on the question of the position of the subject of language (from what perspective does the subject speak?). In the first question the age of the subject of language is accentuated, while in the second question it is the social position of the subject and his/her relationship to other subjects. Every thinking and speaking is performed from partial perspectives, with ways of thinking and speaking differing with regard to different points of view. The rhyme is a culturally and socially accepted formation which is a part of speech practice of the subject, the child, with emphasis on its age.
Highlighting the age has a content and formal dimension, the speech attracts attention. The rhyme emphasizes the semiotic basis of speech. It accepts the dependence of the subject and its speech on the age, which implies fragmentation. It respects its gesture, motion, audio and rhythmical basis. The fact that the rhyme originated as a folk verb formation and thus it is an expression of the collective consciousness, it is a confirmation of the semiotic foundation for the later emergence of the symbolic, which has a systemic form; in speech, it is related to the sphere of articulated meanings and relies on social and legal patterns. In this context, the semiotic connects with the empiricism and it is analogous to psycholinguistic analysis of the speech of little children. The semiotic and the symbolic are two modalities that are associated with the process of signification. They are mutually connected, they overlap and are inseparable. Their ratio determines the different types of discourses, while the natural language is a balanced form of the semiotic and the symbolic.
A personality is also formed under the influence of language, more specifically, language standardization. Dolník (28) interprets the relationship between the subject and the language as follows: "An individual adopts fixed language-social standards, i.e. conventionalized language responses within the social interactions in a given linguistic community. We speak of settled interpretations tied to perception, evaluation, feeling, thinking, behaviour and actions, that is, the perception and apperception, evaluation, emotional, cognitive and behavioural standards." According to him, an individual applies his or her accommodative -reaction ability. Accommodative means to adapt to the collective, which implies that language helps to specify its position within the linguistic community and assimilation means individual manifestation of personality.
Current cognitive linguistics claims that categories of perception are determined by language. Language gives form to the image of the world. Natural processes that lead to language acquisition tend to perceive the world as categories of language becoming tools for shaping the mental world; the whole process is viewed as self-evident. The truthfulness of the theory of linguistic determinism is conditioned by the relationship between one´s own language and the linguistic realism of the world. From the point of view of linguists it is the language determination, from the point of view of the bearer of this realism it is the fact that the language is adapted to the world (Dolník 30). Experiencing and expressing emotions and associated ratings are related to culture and language.
In this context, the rhyme is understood as a cultural-semiotic formation in which accommodativeassimilation principle is applied in order to enhance natural processes of language acquisition, which lead to the acquisition of greater linguistic freedom and speech autonomous entities.
The rhyme is an experience and, semiotically, it is situated in an early stage of childhood, when a basis is constituted as an assumption for the emergence of the symbolic in order to be negated later, whereby this negation leads to a qualitative transformation of the starting base. At first glance, the time dimension of rhyme functioning is ontologically closing. However, some elements may re-emerge later. Such a moment is every game at the level of words with different meanings. Explicitly the rupture of symbolic system is shown in the so-called nonsense poetry. The higher developmental phase is characterized by the semiotic self-expression which can be achieved here only by a symbolic system. While in the rhyme the semiotic is subordinate to the symbolic, it acts as the promotion of social production of texts and meanings, in the avant-garde directions, but also in the nonsense poetry it is the opposite process. The joy stems not from the correct articulation, which is a confirmation of the system, but from the erosion of the system, the order of meanings. 
Algorithm of text creation
The youngest developmental stage in cognitive maturation of a child is characterised by literal declaring of simple rhymes. This developmental period at the level of the author's production includes the period when creating the text means to draw or to talk according to illustrations. The written way of communication has a non-standard form. These authorial "texts" represent the transition from the reception to the author's production from the aspect of cognition. While in the spontaneous drawing the child's idea is fixed, in retelling a famous fairy-tale the key phrases are activated based on what was heard and the illustrations represent the key story changes and turns.
When the text is created, the problem of the individual to manage the topic in the predetermined stylistic formations must be solved. The author creating the text solves the given topic as the dominant issue, but, simultaneously, also other accompanying problems by inventing and discovering his/her own strategy, and at the same time respecting the mandatory standardised features of the stylistic formation.
The strategies that an individual person chooses are subject to creativity. The creative mastering of the task means to find divergent solutions, to implement the divergent production which creates a variety of responses that are appropriate to the assignment. Creativity in its true sense means to produce more. In terms of teaching style, it means that the creative individual can handle the same topic in several ways, i.e. he/she is not satisfied with the first version of the idea, but looks for the optimal expression and final development. In individual text creation, it supposes revising a greater thematic unit, with subsequent retries helping to obtain the final variant as the optimum solution.
At first glance, oral or textual utterance seems to be a series of sentences. However, their alignment is not accidental. A sentence is the lowest unit in which the topic is reflected. The alignment of sentences is subject to the hierarchy of motives -the topic is based on motives. The text is the oral presentation, which originated as a summary of motives and is considered to be a coherent thematic unit. It implies that, when composing the text (but also when analysing it), the topic is the highest organising element. When searching the patterns of text creation, the topic must be considered as the master subject. Thanks to the topic we achieve that the interrelated themes take a form of sentences and compound sentences, thus forming a whole.
The ability of an individual to create oral presentation (text) is related to his/her knowledge of the issue, as well as to the ability to think logically and subsequently verbalise the judgement. If we exclude the phenomena like experiential and educational complex, then the act of creation of speech/talk/text is restricted to the ability to structure one´s own ideas into a sentence or compound sentences. From the topic of one sentence another sentence grows, developing the previous one or establishing a new theme which is in a logical relationship to the previous sentence, as well as to the whole.
The author always begins to create the text from the perspective of the whole. The perspective of the final text with a comprehensively mastered assignment, that is, a topic as a whole, is primarily conditioned by the topic. There is an idea of macrostructure in which knowledge about the world, an individual opinion or knowledge of standards is applied. These take a form of written procedures and stylistic genre. Macrostructure is firstly materialised in a form of an outline and subsequently the author reviews the original strategy and improves it. The more mature the author is, the more the rate of his original creation and the text itself.
Standard school mastering of the topic is given by expectations in the communication. Non-standard mastery can also mean a new vision of the problem; understanding the topic from an unusual point of view. Great importance is attributed to motivation, usually combining the school premises.
The individual text creation is conditioned by some degree of experience and set of information. At the point of identifying his/her own communicative intent, i.e. function or genre of the text, the author decides the initial quality of the future text. He/she chooses between whether the text will be primarily of operational or iconic character. From the aspect of a child in school age, it is most natural to create a text that reflects the image of the child´s life experience, i.e. survival situation. Hence, the experience is naturally implemented into the text. Its verbal expression is close to the spoken language therefore it is easy for a child´s author to opt for this language means, or to create an image of speech. We suppose that the choice of language means is intuitive and based on associations. There is thematisation at the beginning of the algorithm of text creation. This is the orientation of the author in the issue he/she is going to write about. The moment of topic selection represents the beginning of the text. Before the specific textual presentation of the topic, the preliminary analysis of themes occurs. This operation repeats during the text formation. This is called recursive cycle throughout the text creation. The order of operations in the indicated algorithm allows the divergence of lateral branching as well as feedback of the whole cycle. This is done in terms of stylistic improvements of the text.
Scheme 1
Authorial strategy during text creation Source: my own
Scheme 2
Chain of operations as algorithm of text creation Source: my own
Techniques of creative writing
Creative writing is a tool for the development of communicative language competences, literary competence, and, at the same time, it is a method of teaching and learning in a unique way that affects the development of children. Eliašová (96-98) identifies four groups of creative writing techniques: techniques of search and assignment of topics, techniques of stimulation towards writing, techniques to overcome and eliminate blocks when writing, and techniques of writing. She recognises the following associative practices which precede writing: 1. clustering -whose contents are different kinds of conceptual maps; 2. cinquain -a method that aims to teach students to summarise the information and to capture their own thoughts; 3. writing through a game -that is text formation under the rules of a game; 4. writing according to patterns and rules -is a dialectical connection of managed activity through content data; 5. literary writing -writing inspired by literary texts, which serves as an incentive to create their own texts (e.g. text reduction, adding their own conclusions, changing perspectives, advertisement text); 6. writing induced by stimulus -place, music, image, movement, dance, utility objects, nature, foreign texts or statements.
Regarding the principles of association procedures, the activity of creative writing called Drawn Reading of a Story (Maľované čítanie príbehu) is activated; it is suitable for language teaching in the first grade of primary school or in the pre-primary education when many children already know the alphabet in a reduced form -the so-called capitals. The nature of the activity lies in the fact that children form associations to the concept of a fairy tale. The purpose is to demonstrate that the child can freely reproduce authorial as well as folk fairy-tales, respect the causal and temporal sequence, which is outwardly manifested by improvisation and individual reproduction of the heard text / story with the help of relevant illustrations. Children during their playful activities draw out the prepared drawn reading. They are repeatedly in contact with the story, follow the direction of the text from left to right, identify the beginning and the end of the text. Children reproduce the story read by the teacher. The illustration initiates their verbal speech and, at the same time, it is also an instrument of expression of the story that they remember. Children work collectively, they write words they know (i.e. conjunction) into a common big picture or they finish the picture. The activity is based on the children's ability to deduce a story with which they have a repeated and confidential experience. From this point of view the choice of fairy-tales as pre-concept is strategic, since it decides on the success of the activity.
Conclusion
Text comprehension is understood as a social and cultural phenomenon in which it is possible to identify developmental phases. In the texts for children the age-receptive value as well as the agereceptive variability of the text are reflected. It is a fact that the literary works of folk or authorial provenance anticipate the mental dispositions subject to the child´s recipient. The receptive competence of a child is formed by elements that are manifested as a set of qualities of children´s recipients. In cognitive psychology the term mental model is used. The highest level of text comprehension by a pre-school child is represented by improvisation of more extensive narrative formations; if compared with the primary contact with the text as rhymes, the form is released and the epic breadth of expression increases. The development of production abilities of the child goes from pragmatic texts to larger narrative formations with implicit image of speech acts. Under pragmatically oriented texts we understand the genre of the rhyme because its role is to enhance speech. A child produces a text that is characterised by the variability in expression levels which the child has reached through conventions and receptive experience contained in the current mental model. Creative writing starts before literacy. Linking the names of fairy-tales with characters that act in it is a precursor of authorial writing. Similarly, inserting connectors as operators of the story that is captured by drawing means, from the perspective of a child, a free recapitulation of events, and thus also a certain manner of improvisation. It is important that the child follows it with its inner vision and inner speech; it is only a step towards the entry into creative writing. In terms of school children, it is natural for children to produce texts that are based on narration. The story forms part of a sequence of mental models of children 7-10 years old. The child is able to form a mental picture based on the text and analogically it is able to model it in its own authorial text. As shown by children's works, the iconicity is built through the description of experience and is aided by developing a dialogue. The image plays a crucial role in the production and reception of a text by a child.
